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Section I. Instructional Approach (41 points):

(A). Includes a philosophy statement that reflects the basic principles of 
developmentally appropriate instructional practices, and indicates the curriculum 1) 
is based on theoretical and/or research-based knowledge of how children's 
development and learning progresses (that is, knowing what is typical for each age/
stage); 2) promotes instructional practices that are responsive to individual 
differences among children; 3) promotes hands-on learning experiences and a 
balance between teacher-directed and child-initiated learning experiences; and 4) 
emphasizes the importance of children forming close relationships with caring 
adults.

(B). Provides guidance and specific strategies/suggested activities that: 1) include 
opportunities for children to observe, explore, experiment, question, and build 
conceptual understanding in meaningful contexts; 2) include concrete, hands-on 
learning experiences with real materials commonly found in a classroom; 3) 
encourage children to explore, think about concepts, and/or solve problems; 4) 
address all of children's senses and are suited for different learning styles (auditory, 
visual, spatial, musical, bodily kinesthetic, and tactile); 5) promote different types of 
play (physical play, pretend play, games with rules); and 6) utilize daily care routines 
as opportunities for learning.

(C). Includes specific guidance and strategies for how teachers can support 
children with disabilities, including 1) an explicit statement affirming inclusion of 
children with disabilities; 2) general guidance on how to include children with 
disabilities in classroom activities through modifications in the classroom 
environment, the schedule and/or activities; and 3) specific suggestions for 
adapting and/or modifying individual/specific activities to include children with 
disabilities.



Section I. Instructional Approach (continued):

(D).Provides guidance for and examples of a daily schedule that 1) emphasizes the 
importance of a predictable schedule and routines; 2) includes provisions for a 
variety of types of activities (including large-group, small-group, center-based, and 
individual activities); 3a) for infants, promotes scheduling that is based on the 
unique needs and rhythms of the individual children within the group, and 
introduces more small-group and whole group activities and routines for the older 
toddler period; 3b) for preschoolers, incorporates opportunities for small-group, 
center-based, and free play activities across the course of the day, with a large 
proportion of the schedule dedicated to small-group, center-based and free play 
activities.

(E). Includes both teacher-led activities and child-initiated activities, with specific 
provisions for children to choose activities they participate in and provisions for 
activities to be planned based on teachers' observations of children's development, 
interests and current skills/knowledge. Directs teachers to include child-initiated 
activates on a daily basis.

(F). Includes guidance and specific tools/strategies to support planning for 
individual, small group, and large group activities, with individualized and small 
group activities comprising the majority of planned activities.

(G).Explicitly helps teachers promote children's independence by providing 
guidance and specific strategies to 1) help children learn to carry out self-care and 
classroom routines independently; 2) set up the physical environment and materials 
in a manner that children can use independently; and 3) as age appropriate, 
incorporate child-initiated and/or planned activities in centers and small group 
activities so that children learn to make decisions and carry out self-directed 
activities.



Section I. Instructional Approach (continued):

(H). Explicitly promotes sensitivity to and respect for diversity by: 1) providing 
guidance that helps teachers interact with children and families from different 
gender, linguistic, ethnic, age, and social groups in a respectful, positive and 
unbiased manner; 2) including guidance on how to create a classroom environment 
that reflects the diverse backgrounds of the children served by the program (e.g., 
use of materials, activities, etc); 3) promoting an individualized approach to 
instruction that includes experiences that are respectful of and familiar to children 
from diverse backgrounds.

(I). Offers guidance and specific strategies for how teachers can support children 
who are dual language learners, including 1) support for dual language learners to 
continue to use their home language while they are learning English; 2) guidance 
on how to set up the classroom environment in a manner that supports dual 
language learners (such as using pictures and labels in the home language of dual 
language learners), 3) suggestions for modifying activities to teach concepts in a 
manner that is more accessible to dual language learners (such as using objects to 
illustrate concepts that are being taught), and 4) suggestions for supporting the 
social development of dual language learners (such as pairing a dual language 
learner with another child who speaks their home language).

(J). Includes research related to the effectiveness of the curriculum. (Use Research Summary Form C). 

(K). Provides sufficient resources and guidance to help teachers plan and 
implement activities that address different content and all types of activities (large-
group, small-group, center-based, and individual activities) across the course of a 
program year.



Section I. Instructional Approach (continued):

(L).On a daily basis, facilitates children's learning and skill development through a 
variety of different types of activities that explicitly integrate experiences and/or 
content related to multiple domains (for example, activity goals or purposes target 
multiple domains, instructions to the teacher to address multiple domains, etc.).

(M).Includes guidance or an explanation of scaffolding and strategies that promote 
teachers' ability to extend or gradually advance children's understanding of 
concepts, their ideas, and their play (i.e., helps teachers know how to scaffold 
children's learning).

(N). Contains a process for sequencing of content and learning experiences that is 
logical and consistent with the typical progression of children's learning and 
development, and provisions for individualized planning to sequence learning 
experiences based on the developmental level and progress of individual children.

(O). Includes intentional planning to promote children's learning in outdoor settings 
by: 1) including outdoor time as part of the daily schedule; 2) providing specific 
guidance regarding the outdoor physical environment (i.e. playground safety rules, 
supervision of children outdoors, selection of outdoor equipment and materials that 
are appropriate for the size of children being served; supplementing outdoor 
equipment with a variety of materials and toys, etc.), and 3) providing guidance on 
how to intentionally plan for children's outdoor experiences and lead outdoor 
activities when age appropriate, as well as facilitate free play.



Section II. Georgia Early Learning and Development Standards - GELDS (20 points)

For Section II, list where the curriculum contains the following: (1). A description of and/or guidance related to the domain (i.e., narrative that describes what is 
included in the domain, why it is important, etc.). (2). Learning goals/objectives for each sub-domain/strand (3). Learning activities that are provided on a regular 
basis for each sub-domain/strand, as addressed within the GELDS for the specific age group targeted in the curriculum.

(A). For GELDS Domain: COMMUNICATION, LANGUAGE, AND LITERACY  
Strands:  
-Receptive Language 
-Expressive Language 
-Early Reading 
-Early Writing  
 

(B).For GELDS Domain: Cognitive Development - MATHEMATICS  
Strands:  
-Number and Quantity 
-Measurement and Comparison 
-Geometry and Spatial Thinking 
-Mathematical Reasoning  
 

(C). For GELDS Domain: PHYSICAL DEVELOPMENT AND MOTOR SKILLS  
Strands:  
-Health and Well-Being 
-Use of Senses 
-Motor Skills  
 

(D). For GELDS Domain: SOCIAL AND EMOTIONAL DEVELOPMENT  
Strands:  
-Developing a Sense of Self 
-Self-Regulation 
-Developing a Sense of Self with Others  
 



Section II. Georgia Early Learning and Development Standards - GELDS (continued)

For Section II, list where the curriculum contains the following: (1). A description of and/or guidance related to the domain (i.e., narrative that describes what is 
included in the domain, why it is important, etc.). (2). Learning goals/objectives for each sub-domain/strand (3). Learning activities that are provided on a regular 
basis for each sub-domain/strand, as addressed within the GELDS for the specific age group targeted in the curriculum.

(E). For GELDS Domain: APPROACHES TO PLAY AND LEARNING  
Strands: 
-Initiative and Exploration 
-Attentiveness and Persistence 
-Play 

(F). For GELDS Domain: COGNITIVE DEVELOPMENT: SCIENCE  
Strands:  
-Scientific Skills and Methods 
-Earth and Space  
-Living Creatures 
-Physical Science 
-Interaction with Environment  
 

(G). For GELDS Domain: COGNITIVE DEVELOPMENT: SOCIAL STUDIES  
Strands:  
-Family 
-People and Community 
-History and Events  
 

(H). For GELDS Domain: COGNITIVE DEVELOPMENT: CREATIVE 
DEVELOPMENT  
Strands:  
-Creative Movement and Dance 
-Visual Arts, Music 
-Drama  
 



Section II. Georgia Early Learning and Development Standards - GELDS (continued)

For Section II, list where the curriculum contains the following: (1). A description of and/or guidance related to the domain (i.e., narrative that describes what is 
included in the domain, why it is important, etc.). (2). Learning goals/objectives for each sub-domain/strand (3). Learning activities that are provided on a regular 
basis for each sub-domain/strand, as addressed within the GELDS for the specific age group targeted in the curriculum.

(I). For GELDS Domain: COGNITIVE DEVELOPMENT: COGNITIVE 
PROCESSES  
Strands:  
-Thinking Skills 
-Problem-Solving Skills  
 

Section III. Classroom and Behavior Management (12 points):

(A). Provides guidance that helps teachers promote children's social-emotional 
development and teach positive behavior management skills by doing each of the 
following: 1) interact with children consistently and in a way that helps children 
develop trusting relationships with the adult and the ability to self-soothe and control 
their emotions; 2) establish clear expectations for behavior (e.g., development of 
classroom rules, system/plan for children choosing activities during center time) and 
respond consistently; 3) be proactive/preventative in behavior management by 
anticipating situations that might present challenges for children and taking steps to 
help children develop self-regulation skills (e.g., room arrangement to prevent 
behavior issues, sufficient materials to minimize conflicts among children, 
consistent schedule and rules so children know what to expect, visual cues such as 
labels and pictures to manage behavior, etc.); 4) model appropriate behavior 
(following rules, problem solving with others, etc.).

(B). Explicitly provides proactive strategies that help teachers 1) teach children 
social skills to help them to interact with each other (e.g., problem solve with other 
children, resolve conflicts with and without assistance from the teacher; identify and 
express feelings, etc.); and 2). correct misbehaviors or negative behaviors with a 
positive approach (such as redirection, stating the rules clearly, avoiding negative 
comments, using natural consequences, etc.). Does not promote use of punitive 
behavior management strategies such as time out or punishments.



Section III. Classroom and Behavior Management (Continued):

(C). Stipulates guidelines that promote predictable sequencing of experiences for 
children and a sample or suggested daily schedule that includes a balance of 
activities that respect children's physical and psychological needs for sensory 
stimulation, fresh air, rest, and nourishment. Includes guidelines to promote 
individualized feeding and diapering schedule for infants, and includes specified 
times for daily routines such as eating, toileting, clean-up and transitions between 
activities for older children. Includes guidance to help teachers provide a schedule 
that is consistent and predictable for children.

(D). Stipulates through guidance and/or sample floor plans the logical arrangement 
and location of equipment, materials, and supplies to ensure materials are early 
accessible and encourage children explore and to develop independence and self-
reliance by including: 1a) for infants and toddlers, defined areas for eating, 
sleeping, gross motor activities, and play; 1b) for older toddlers and preschoolers: 
defined areas for centers with quiet activities separated from noisy activities and 
sufficient space for several children to work or play in each center;· 2) a floor plan 
that promotes movement between areas/centers without a significant amount of 
open space and allows for close supervision of all areas of the room; and 3) 
recommendations for storage of supplies near the area where they will be used and 
available for children to access independently as age appropriate.

Section IV. Assessment (12 points):

(A). Provides guidance and a process for collecting observational data about 
children by specifying how to observe children, examples of what to focus on within 
observations, and how to record observations so that they can be used for 
curriculum planning.

(B). Provides guidance and a process for utilizing results from authentic 
assessments and teacher observations in planning for the entire group, for small 
groups of children, and individual children. Stipulates how teachers use results from 
authentic assessments and observational data to plan learning experiences.



Section V. Family Engagement  (12 points):

(A). Promotes positive relationships with families by providing guidance that 1) 
encourages sensitivity to families' home language and culture; 2) addresses 
respectful and supportive attitudes toward parents'/families' role in children's 
learning and development (within the home and classroom settings); and 3) 
stresses the importance of open, two-way communication with parents/families.

(B). Promotes open, two-way communication with parents/families through 1) 
curriculum tools and/or guidance that support daily or weekly communication with 
parents/families regarding classroom activities (for infants, the curriculum should 
promote daily communication regarding feeding schedules, elimination, sleep/wake 
periods, etc.); 2) stipulations for parent/family-teacher conferences and/or home 
visits.

(C). Provides specific strategies for including families in children's learning on an 
on-going basis, such as 1) materials regarding child development and classroom 
activities that can be shared with families; 2) process to include families in planning 
for individual children's learning experiences; 3) materials that support families in 
providing learning experiences within the home setting that are coordinated with 
and support the learning experiences provided in the classroom.

(D). Provides guidance on how to establish positive relationships with non-English 
speaking families, support for communication, and suggestions or tools teachers 
can use to involve these families in the classroom and/or their own child's learning 
experiences, such as translated materials.



Section VI. Professional Development  (3 points):

(A). Materials describing the professional development that is available for the 
curriculum indicate the professional development 1) addresses all components/
areas of the curriculum and all age levels addressed by the curriculum; 2) is 
available to all providers in GA who select and use the curriculum, and 3) has at 
least a beginner and a more advanced option available to promote on-going 
professional development for providers who have received the initial training/are 
experienced using the curriculum.


	fc-int01-generateAppearances: 
	(A)_ Materials describing the _Z*Ger9GbRmMK-2xiyqOrXw: Professional development opportunities are available for all early childhood programs in the state of Georgia.  Learn Every Day: The Program for Infants, Toddlers, and Twos implementation training provides an overview of the curriculum and provides strategies and tips to ensure successful curriculum implementation.  Customized on-site implementation training is available to meet the specific needs of all Georgia early childhood programs (School Districts, Head Start, Child Care).  Customized sessions (initial or advanced) include a phone conference to assess the specific needs of the program.  An implementation session will be provided as a regional pre-conference day, allowing users to combine attendance at a professional conference with curriculum implementation training.   Additionally, professional development opportunities will be made available multiple times throughout the year to meet the needs of Georgia early childhood programs.  (See www.kaplanco.com/training). 
	(D)_ Provides guidance on how _uWfpMjKKM*DGEUx8sqUB0Q: Guidance to establish positive relationships with parents can be found in Part 2 of "Building Strong Foundations" focuses on Family Engagement (pp 54-78) Family Engagement and Communication (pp 79-84), as well as, in Ten Tips for Dual Language Learners (pp 100-116).  Tip 6 (p 108) shares explicit suggestions of ways to invite family involvement from parents of non-English speaking families.  Suggestions include: invite families into the classroom to provide native-language support for children; sharing information about standards, curriculum, assessment strategies, and instructional  methods with families.  Additionally, Appendix B of "Building Strong Foundations" contains several forms which will be helpful when communicating with families: About Me and My Family p 276; Daily Charts p 287; and Daily Updates p 288.
	(C)_ Provides specific strateg_szu5U-GX9gNyRSeu0pxxxA: Specific activities are provided to help teachers include families in children's learning on an on-going basis, including: 1) Individual activities can be copied and shared with parents to do with their children at home (e.g., Infants: 103, 124, 148, 183, 234; Toddlers and Twos: 73, 75, 93, 142, 171, 179, 184, 210, 238). 2) Teachers and parents should have regular conversations and schedule parent-teacher conferences.  At the parent-teacher conferences, parents and teachers can review assessment data and look at a child's progress.  From there, the can plan next steps and goals for the child.3) Again, activities can be shared with parents so that they can repeat the activities at home with the child.  Many of the activities require simple materials that are commonly found at home.  (e.g., Infants: 103, 124, 148, 183, 234; Toddlers and Twos: 73, 75, 93, 142, 171, 179, 184, 210, 238). 
	(B)_ Promotes open, two-way co_Hr8jY5Siog1RszUH2Pb0sA: Part 2 of "Building Strong Foundations" focuses on Family Engagement (pp 54-78)Family Engagement and Communication (pp 79-84).  It is important that families receive daily communication through daily forms that  share day-to-day care details, as well as, face-to-face communication.  The article entitled, "Family Engagement" provides tips for developing good rapport with families p 55; family challenges p 64; caregiver challenges p 67; conference scheduling tips p 70, and dealing with separation p 71.  The article entitled, "Family Engagement and Communication" contains tips to help parents feel welcome p 80.  Additionally, Appendix B of "Building Strong Foundations" contains several forms which will be helpful when communicating with families: About Me and My Family p 276; Daily Charts p 287; and Daily Updates p 288.
	(A)_ Promotes positive relatio_0*WVEWgQn889XyioSArtMQ: Part 2 of "Building Strong Foundations" focuses on Family Engagement (pp 54-78)Family Engagement and Communication (pp 79-84).  It is important that families receive daily communication through daily forms that  share day-to-day care details, as well as, face-to-face communication.  The article entitled, "Family Engagement" provides tips for developing good rapport with families p 55; family challenges p 64; caregiver challenges p 67; conference scheduling tips p 70, and dealing with separation p 71.  The article entitled, "Family Engagement and Communication" contains tips to help parents feel welcome p 80.  Additionally, Appendix B of "Building Strong Foundations" contains several forms which will be helpful when communicating with families: About Me and My Family p 276; Daily Charts p 287; and Daily Updates p 288.
	(B)_ Provides guidance and a p_blpblrdWLMPrXLzvtFTDcQ: "Building Strong Foundations" contains an article entitled, "Best Practices for Assessment of Infants, Toddlers, and Twos" on pp 43-52 which discusses Authentic Assessment Practices p 43; Assessment Options (Individual Portfolios p 45; Planned Activity Assessments p 47; Creating Assessment Plans p 49; Steps for Successful Assessments p 50; Assessment Opportunities with Showcased Development Areas p 50; and Using Assessment Results p 51.  Additionally Appendix B of "Building Strong Foundations (pp 274-288) provides Assessment forms A: (e.g., Sample Basic Assessment Schedule p 275; Assessment Instruments: Birth-6 Mos, p 279; 6-12 Mos, p 281; 12-18 Mos, p 283; Blank Assessment Instrument p 285; and a Portfolio Piece p 286. 
	(A)_ Provides guidance and a p_HprUU6kE1NVoi6KorF1PGg: Assessments should be considered the final component of a successful children's program and help a teacher determine effectiveness of a program by helping her know when to modify experiences, curriculum, and/or the physical environment. "Building Strong Foundations" contains an article entitled, "Best Practices for Assessment of Infants, Toddlers, and Twos" on pp 43-52.   The article discusses Authentic Assessment Practices p 43; Assessment Options (Individual Portfolios p 45; Planned Activity Assessments p 47; Creating Assessment Plans p 49; Steps for Successful Assessments p 50; Assessment Opportunities with Showcased Development Areas p 50; and Using Assessment Results p 51.  Additionally Appendix B of "Building Strong Foundations (pp 274-288) provides a series of forms which may be helpful: (e.g., Sample Basic Assessment Schedule p 275; Assessment Instruments: Birth-6 Mos, p 279; 6-12 Mos, p 281; 12-18 Mos, p 283; Blank Assessment Instrument p 285; and a Portfolio Piece p 286. 
	(D)_ Stipulates through guidan_yfcaTrvxONGndQWpjSjiKA: Sample floor plans for infants and toddlers are available at www.kaplanco.com.  These floor plans provide for the logical arrangement and location of equipment, materials and supplies to ensure materials are easily accessible and encourage children to explore and to develop independence and self-reliance. 1a). Infant and toddler floor plans contain defined areas for eating, sleeping, gross motor activities, and play; 1b) Floor plans for older toddlers and preschoolers contain defined areas for centers with quiet activities separated from noisy activities and sufficient space for children to work or play in each center; 2) The floor plans allow for movement between areas/centers without a significant amount of open space and allow for close supervision of all areas of the classroom; and 3) Floor plans provide recommendations for storage of supplies near the area where they will be used and they are available for children to independently access them (age appropriate). 
	(C)_ Stipulates guidelines tha_9EA0KLA9jcz*y23I2kxz8Q: Part 1 of "Building Strong Foundations" provides guidelines for daily schedules and the predictable sequence of events for infants (pp 12-27) and toddlers (pp 28-42). The infant schedule emphasizes the need for caregivers to provide a schedule that is consistent, flexible, and individualized (feeding, diapering, and sleep schedule) because predictability helps infants feel more secure.  To be flexible and consistent, teachers should consider a schedule based on events rather than time (p 17). When considering schedules for toddlers, consistency is highly important. Caregivers should establish environments that focus on exploration and encourage free-play and problem solving.  Sample schedules show respect for children’s physical and psychological needs for sensory stimulation, fresh air, rest, and nourishment.  Additionally, sample schedules include specified times for daily routines such as eating, toileting, clean-up and transitions between activities.  
	(B)_ Explicitly provides proac_ErCMq7rXG7QfPLvoq0LiPQ: Teachers need to be proactive when working with infants and toddlers.  They are able to support the development of appropriate social behavior by modeling following the rules, promoting positive peer interaction, and by helping infants and toddlers develop crucial communication skills.  "Building Strong Foundations" provides examples of ways to prevent conflicts by separating older children from nonmobile infants, avoiding overcrowding, providing adequate supervision, changing activities, providing multiple materials and activities, and using redirection (pp 214-215).  It is crucial that teachers always remember to make positive statements about behaviors they want to see as opposed to just making negative comments or restating the rules.  Remember, infants and toddlers are learning language so the rules must be modeled.  Examples of activities that help children interact positively with each other include: Infants: 246, 251, 253, 254; Toddlers: 282, 284, 286, 289, 291, 294).
	(A)_ Provides guidance that he_FGBXNUiH13pKywCo7pj5eQ: Children's social-emotional development involves their thoughts and feelings about themselves, their relationships with others, and learning to manage and express feelings. “Building Strong Foundations” contains two articles that support social-emotional development entitled, “Socially Strong, Emotionally Secure Infants, Toddlers, and Twos” (pp 202-207) and “Behavior of Infants, Toddlers, and Two-Year Olds in Group Settings” (pp 208-220). Additionally, Appendix A contains Strategies for Supporting Infant and Toddler Development (pp 263-271).  Infants need a supportive environment filled with interactions from others who nurture and respond to their needs.  Toddlers need environments that are preventive and allowing for independence, but also supporting their lack of communication skills (teach the use of gesturing, pointing, and sign language).  Teachers need to explicitly model appropriate behavior such as following the rules, getting along with others, etc.
	(I)_ For GELDS Domain: COGNITI_KqLwQgU3hclsgHAHpAgKUw: Cognitive development involves activities that promote thinking skills, enabling children to figure out how the world works and how things are organized.  Infants, toddlers, and twos are like little scientists, engaged in endless experimentation as they learn to use tools, make things happen, and find out about the physical properties of things around them. All this leads to their ability to problem solve and later engage in more abstract thinking.   “Building Strong Foundations” provides guidance on: Sensory Exploration p 154; Cause and Effect p 155; Using Tools p 156; and Object Permanence.  Additionally, learning objectives can be found in Appendix A (pp 232-245).  The Program for Infants and The Program for Toddlers both provide information on Cognitive Development (Infants: pp 59-80; Toddlers pp 48-76).  GELDS activity examples include: 1) Thinking Skills: Infants: 67, 77; Toddlers: 62, 67, 75; 2) Problem Solving Skills: Infants: 73, 75, 80; Toddlers: 56, 61, 66.
	(H)_ For GELDS Domain: COGNITI_iBcZIpaEjVpkFSFadofgzw: Children need sensory stimulation to be imaginative and creative. Creativity is not something that can be taught to children; instead, teachers can encourage creativity by providing appropriate materials and opportunities to explore in the context of a nurturing environment. Whether it is an art project, dancing to music, or discovering a unique way to use a toy, every child can be creative. Appendix A in "Building Strong Foundations” shares learning goals/objectives related to the Creative Domain (Imagination, Creativity, and Invention pp 229-232; Sensory Exploration and Discovery pp 232-235; Creative Expression pp 243-245). GELDS activity examples include: 1) Creative Movement & Dance: Infants: 179, 183; Toddlers: 165, 169, 173, 174) Visual Arts, Music: Infants: 187, 188-196 (Songs on Learn Every Day: Music for Infants CD); 232, 233; Toddlers: 81, 199, 164, 171, 172, 183-192 (Learn Every Day: Songs on Music for Toddlers & Twos CD); 3) Drama: Infants: 178, 186; Toddlers: 97, 98, 125.
	(G)_ For GELDS Domain: COGNITI_DB1saV3e9ETinOEMFj6Hzw: Social Studies involves helping the child to see himself as an individual, a part of a family, a part of the community, and then a part of the world.  Social studies for infants and toddlers requires that children are gaining knowledge about their world and that you are meeting the needs of children and their families.  Activities are incorporated throughout Learn Every Day: The Program for Infants, Toddlers, and Twos that support these skills.  Learning objectives that support the Social Studies domain can be found within individual activities and in Appendix A of “Building Strong Foundations” (pp 223-272).  GELDS activity samples that support the Social Studies domain include: 1) Family: Infants: 77, 125, 128; Toddlers: 67, 289; 2) People and Community: Infants: 70, 243, 251; Toddlers: 95, 267, 291; 3) History and Events: Infants: 97, 123, 251; Toddlers: 118, 121, 291.
	(F)_ For GELDS Domain: COGNITI_zhCj-skW2buBLxiuF212LQ: Appendix A in "Building Strong Foundations" includes learning goals that impact the skills of science by addressing Curiosity and Eagerness (pp 223-225); Confidence, Risk Taking and Problem Solving (pp 225-227) and Attention, Effort, and Persistence (pp 227-228); Imagination, Creativity, and Invention (pp 229-230); Wonder and Delight 230-231); and Sensory Exploration and Discovery (pp232-235).  A chapter entitled, ““Exploring the Natural World –Nurturing a Love of Nature” can be found in The Program for Infants (pp 221-234) and in The Program for Toddlers (pp 249-274).  GELDS activity examples include: 1) Scientific Skills and Methods: Infants: 253, 217, 229; Toddlers: 269; 245; Earth and Science: Infants: 210, 228; Toddlers: 265; 268; Living Creatures: Infants: 229, 234; Toddlers: 258, 259; Physical Science: Infants: 211, 218: Toddlers: 239, 248; Interaction with Environment: Infants: 70, 229; Toddlers: 88, 202.
	(E)_ For GELDS Domain: APPROAC_K*8OQ-H2RS1njj1BYk7lcg: Playtime is learning time for infants and toddlers.  Infants need attractive, attention-getting elements such as unbreakable mirrors, blocks, and items of different textures.  Play is the primary way that infants learn how to communicate, move, socialize, and understand the world in which they live.  Toddlers and twos need plenty of opportunities to explore new and exciting, objects, people, and situations.  Play is the vehicle through which toddlers and twos learn important life skills that influence their ability to solve problems and improve their ability to communicate with others. Infant GELDS Activity Examples: The Program for Infants: 1) Initiative & Exploration: pp 127, 153, 156, 210; 2) Attentiveness & Persistence: pp 73, 94, 103, 128; 3) Play: pp 70, 75, 207, 230, 249. Toddlers and Twos GELDS Activity Examples: The Program for Toddlers & Twos: 1) Initiative & Exploration: pp 73, 114, 141, 268; 2) Attentiveness & Persistence: pp 63, 169, 207, 335; 3) Play: pp 60, 88, 236, 274.
	(D)_ For GELDS Domain: SOCIAL _m8H-hmDJOv4UkWrtCffRpA: "Building Strong Foundations: contains two articles entitled, "Socially Strong, Emotionally Secure Infants, Toddlers, and Twos," (pp 202-207) and "Behavior of Infants, Toddlers, and Twos in Group Settings" (pp 208-220).  In addition, learning goals be found in Appendix A: Developing a Sense of Self pp 264-267; Self-Regulation (Learning About Feelings) pp 270-272; and Developing a Sense of Self with Others pp 267-270. The Program for Infants contains a chapter entitled, “I Need a Hug! Social Skills for Life” (pp 235-256).  GELDS activity examples include: 1) Developing a Sense of Self: 246, 248; 2) Self-Regulation: 244, 254; and 3) Developing a Sense of Self with Others: 251, 253.  The Program for Toddlers and Twos contains a chapter entitled, “Making Friends – Social Skills for Life” (pp 275-296).  GELDS activity examples include: 1) Developing a Sense of Self: 282, 286; 2) Self-Regulation: 90, 290; and 3) Developing a Sense of Self with Others: 280, 284, 296.
	(C)_ For GELDS Domain: PHYSICA_FE8Y2wFjm3g*rsOYEtWfOA: "Building Strong Foundations: contains two articles entitled, "Go! Go! Go! Gross Development," (pp 161-167) and "Healthy Habits" (pp 198-179).  In addition, learning goals for this domain can be found in Appendix A: Health and Well Being (pp 245-251); Sensory Exploration and Discovery (pp 232-235); and Motor Skills (pp 251-253).  The Program for Infants contains a chapter on Gross and Fine Motor skills (pp 131-165) and Enhancing Sensory Development (pp 197-219).  Examples of activities to support GELDS include: 1) Health and Well Being: 69, 88, 219; 2) Use of Senses: 204, 209, 213, 218; and 3) Motor Skills: 149, 151, 154, 157, 163, 165.  The Program for Toddlers and Twos contains a chapter on Gross and Fine Motor skills (pp 193-222) and Enhancing Sensory Development (pp 223-248 ).  Examples of activities to support GELDS include: 1) Health and Well Being: 85, 282, 286; 2) Use of Senses: 228, 237, 239, 240; and 3)Motor Skills: 199, 201, 207, 209, 214, 219, 220, 222
	(B)_For GELDS Domain: Cognitiv_mL2NkihFTmjAFPFvyQDbGw: When children have had lots of experiences playing with symbols such as toys and looking at pictures of objects they know, they are better able to use more abstract symbols such as letters and numbers later on.  Exposing toddlers and two-year-olds to mathematical words and symbols in children's real experiences can be meaningful.  Learning goals/objectives that support the Math Domain are provided in “Building Strong Foundations,” Appendix A: Concept Development and Mastery pp 238-241; Problem Solving pp241-242.   Examples of Math activities in Learn Every Day: The Program for Infants and Toddlers include: 1)Numbers and Quantity: Toddlers: 72, 330, 332, 335, 337, 338, 343;  2) Measurement and Comparison: Infants 165; Toddlers: 53; 59; 3)Geometry and Spatial Thinking: Infants: 68, 70, 75; Toddlers: 56, 66, 347, 349, 351, 352, 357, 359; 4) Mathematical Reasoning: Infants: 79; Toddlers: 63, 71.
	(A)_ For GELDS Domain: COMMUNI_Vpjm-pGoZ0I-5qSbALkL0g: Communication, Language, and Literacy are incorporated into all activities in Learn Every Day: The Program for Infants, Toddlers, and Twos and should take place on a daily basis. "Building Strong Foundations" contains articles entitled, "Let's Talk: Language Development and Early Literacy" pp 180-189; and "Communication" pp 190-201.  Learning goals/objectives are provided in “Foundations,” Appendix A (pp 254-263), as well as in each activity. Examples include: The Program for Infants –89, 95, 124, 130; The Program for Toddlers and Twos: 93, 99, 103, 117.  Communication, Language and Literacy activities are found in The Program for Infants, pp 81-130 and in The Program for Toddlers and Twos, pp 77-128. Specific GELD examples include: 1) Receptive – Infants: 89, 95; Toddlers & Twos: 86, 95; 2)Expressive – Infants: 87, 105; Toddlers & Twos: 90, 121; 3) Early Reading - – Infants: 116, 119; Toddlers & Twos: 124, 125; 4) Early Writing – Infants: 232, 233; Toddlers & Twos: 134, 146.
	(O)_ Includes intentional plan_s5pxtkxJDJxGoeoZMPsj3Q: It is important that babies have the opportunity to spend time outdoors. Fresh air and a cool breeze not only help them relax, but also being outdoors is also a great way to expose them to the natural world.  The Program for Infants p 223, provides guidance for taking infants outside; and p 224 provides guidelines for Exploring the Natural World with Infants with Special Needs. Examples of outdoor activities for infants include: 0-6 Mos. - pp 226; 6-9 Mos. - p 229; 9-12 Mos. - 232.  Toddlers and twos enjoy going outside and should do so regularly throughout the day.  They learn about the natural order of things and the intrinsic value of seeing beauty in nature, and they tend to be more physically active when they are outside. The Program for Toddlers and Twos p 250, provides guidance for taking toddlers outside. Examples of outdoor activities for toddlers and twos include: 254, 257, 261, 265, 269 and 271.
	(N)_ Contains a process for se_wT7uaON*oqhkX9Sa2CTBBQ: While the activities provided in Learn Every Day: The Program for Infants, Toddlers, and Twos are not specifically designed to be taught in order, they are designed to be utilized as needed to meet the needs of the children.  Many activities promote skills across multiple domains (e.g., Infants: 73, 90, 120, 159, 185, 211; Toddlers and Twos: 99, 123, 207, 293, 324).  Across the course of a year, teachers will have utilized many activities from many developmental domains.  It is also important to realize that most activities in Learn Every Day: The Program for Infants, Toddlers, and Twos can be easily adapted to meet the grouping needs of the classroom and utilized with large groups (circle time), small groups, or as one-on-one activities.  Examples include: Infants: 97, 116, 124, 157, 179, 229; Toddlers and Twos: 54, 83, 95, 120, 141, 210, 221.  "Building Strong Foundations," Appendix B, Assessment Forms (pp279-284) will help teachers sequence learning for infants and toddlers.
	(M)_Includes guidance or an ex_Yh1WrF8hUArUQ7m3sjmUkg: The Program for Infants, Toddlers, & Twos is based on the philosophy that instruction for infants and toddlers should be differentiated based on the needs of individual children because no two children will develop in exactly the same manner.  With this in mind, exact ages are not defined to classify children as infants and toddlers (Infants: birth to 12-14 months; Toddlers and twos: 14-36 months). Instead, The Program for Infants, Toddlers, & Twos provides activities organized by developmental domains rather than thematically.  Knowing every child has strengths and weaknesses in their development, teachers can choose activities to support children’s individual development.  Learning Centers are defined for both infants (Infants, p 17-58) and toddlers (Toddlers p 22-45) and are designed to be multisensory and to support children at varying developmental levels. Center activities are designed from simple to complex (Infants: I See p 25; I Touch p 27; Toddlers I See p 24; I Touch p 25). 
	(L)_On a daily basis, facilita_HYcZT3s0hoF1PhpEI*2uDA: Learn Every Day: The Program for Infants, Toddlers, and Twos is organized by domains to help teachers better meet the needs of the children.  The Program for Infants groups activities in the following domains: Setting the Learning Environment p 17; Cognitive Skills p 59; Communication and Language p 81; Books p 107; Gross and Fine Motor Skills p 131; Music & Movement p 167; Sensory Development p 197; Nature (Science) p 221; and Social Emotional p 235.  The Program for Toddlers and Twos presents child-centered activities in the following domains or areas: Cognitive skills, p 47; Communication, Language and Early Literacy Development p 77; Creative Expression p 129; Gross and Fine Motor p 193; Sensory Exploration p 223; Nature (Science) p 249; and Social Emotional p 275.  Examples of activities that address multiple domains include: Infants – pp 70, 90, 103, 120, 153, 174, 211; Toddlers and Twos – 57, 56, 68, 116, 147, 218, 243, 333.
	(K)_ Provides sufficient resou_XsKjTaZ4J9zLGj-Xz8qZTQ: While the activities provided in Learn Every Day: The Program for Infants, Toddlers, and Twos are not specifically designed to be taught in order, they are designed to be utilized as needed to meet the needs of the children.  Many activities promote skills across multiple domains (E.g.,  Infants: 73, 75, 90, 120, 159, 174, 185, 211; Toddlers and Twos: 83, 99, 123, 141, 207, 263, 293, 324).  Across the course of a year, teachers will have utilized many activities from many developmental domains.  It is also important to realize that most activities in Learn Every Day: The Program for Infants, Toddlers, and Twos can be easily adapted to meet the grouping  needs of the classroom and utilized with large groups (circle time), small groups, or as one-on-one activities.  Examples include: Infants: 70, 97, 116, 124, 157, 179, 229; Toddlers and Twos: 54, 73, 83, 95, 120, 141, 210, 221.
	(I)_ Offers guidance and speci_lK-8YGJV4KNaIA7stY1VBw: Every family has its own unique culture, with its own members, traditions, languages, and values.  "Building Strong Foundations" contains an article entitled, "Ten Tips for Working with Infants, Toddlers, and Twos Who Are Dual Language Learners" (pp100-116).  Tip 6 (p 108) discusses the importance of inviting family involvement when working with children who are diverse.  A diverse classroom should focus on oral language development, provide many opportunities for children to talk and listen, utilize realia to help build vocabulary and express concepts, provide experiences with many common classroom and household materials, and provide predictable classroom routines.  Examples of activities that are respectful of and familiar to children from diverse backgrounds include: Infant: 93, 98, 123, 125, 182; Toddlers: 67, 82, 182, 291).
	(H)_ Explicitly promotes sensi_f6ejfOMAn0EtybEyt0*WCQ: LED: The Program for Infants, Toddlers, & Twos promotes sensitivity to and respect for diversity.  "Building Strong Foundations" contains articles entitled, "Ten Tips for Working with Infants, Toddlers, and Twos Who Are Dual Language Learners" (pp100-116) and “Infant, Toddlers, & Twos with Special Needs (pp 86-99).  A diverse classroom should focus on oral language development, provide many opportunities for children to talk and listen, utilize realia to help build vocabulary and express concepts, provide experiences with common classroom and household materials, and provide predictable classroom routines. Modifications of learning spaces to support diverse needs can be found in The Program for Infants (pp 58, 63, 84, 114, 135, 171, 200, 224, 238) and in The Program for Toddlers (pp 45, 50, 79, 107, 131, 196, 225, 277). Examples of activities that are respectful of and familiar to children from diverse backgrounds include: Infant: 93, 98, 123, 125, 182; Toddlers: 67, 82, 182, 291).
	(G)_Explicitly helps teachers _-g4Y6Mcny5htepVPWj3YDg: “Building Strong Foundations” contains and article entitled, “Approaches to Learning: The Unique World of Infants, Toddlers, and Twos” on pp 118-133. This article discusses how infants and toddlers learn, developmental domains, designing learning spaces for infants and toddlers (pp 128-132), introducing learning spaces to children, and displaying children’s work. The Program for Infants contains a chapter on “Learning Spaces – Setting Up Your Infant Learning Environment” (pp 17-58).  “Part One: Setting the Stage for Toddlers and Twos” can be found on pp 5-45 of The Program for Toddlers and Twos. Sample activities that help children gain independence, as well as participate in group activities include: The Program for Infants: 0-6 Mos., pp 67, 118, 148; 6-9 Mos., pp 73, 121, 158; 9-12 Mos., pp 80, 127, 163; The Program for Toddlers and Twos: pp 81, 113, 146, 167, 233, 257; Older Toddlers (24-36 Months): Circle Time, pp 317, 346, 384; Center Time (Small Group), pp 321, 356, 357, 385.
	(F)_ Includes guidance and spe_x9eCrrOHpaRfchrMbUdjBw: A Weekly Planning Form is available in “Building Strong Foundations,” Appendix B pp 274.   “Building Strong Foundations” contains articles entitled, “Program Planning for Infants,” pp 12-27 and “Program Planning for Toddlers and Twos,” pp 43-52. These articles provide information for teachers on grouping of children, planning, program goals and objectives, caregiver roles, and evaluation. It is advised that infant schedules revolve around events and that toddler schedules should be posted with pictures posted at children’s eye level. It is also important that both schedules promote individual, small group, and large group activities (developmentally appropriate). Additionally, it should be noted that schedules should be flexible and consistent so that children’s individual needs are met. Activity samples include: The Program for Infants: pp 27-28, 40-41, 68, 96, 116, 178, 234, and 254; The Program for Toddlers and Twos: pp 25, 26, 55, 59, 84, 102, 125, 174, 209, 239, 253, and 284.
	(E)_ Includes both teacher-led_RnPqOzTB24JdXTGZquOv-A: Planning ahead is essential when working with infants, toddlers, and twos.  Planning ahead, short-term and long-term, helps to ensure that individual needs are being met.  Also, taking the time to plan ahead allows the teacher to provide many and varied enriching resources for the infants in your care.  For example, you want to plan for open-ended activities as opposed to activities that will yield a desired outcome.  (See “Building Strong Foundations,” pp 12-27).  Many of the activities provided in the curriculum can be easily adapted for a small group of children (teacher led activity), one-on-one activity, or a simple activity set up for a child’s independent exploration.  Activity samples include: The Program for Infants: pp 27-28, 40-41, 44-45, 68, 79, 96, 116, 127, 178, 234, and 254; The Program for Toddlers and Twos: pp 25, 26, 41, 55, 59, 84, 102, 125, 174, 209, 218, 239, 253, 284 and Theme Activities for Toddlers 24 to 36 months: Colors, p 299 and Farm Animals, p 315.
	(D)_Provides guidance for and _DVmljG*7b*K1pNKrFuhR*A: Sample schedules are located in the “Building Strong Foundations” Guide.  Infant schedules should be flexible, predictable, and consistent. Learn Every Day IT2 encourages infant schedules to be based on events (not specific times). For example, basic need events (Arrival/Departure; Meals/Snacks; Diapering; Sleeping; Dressing), along with Active playtime; quiet cuddling times; Time with others; time alone; one-on-one time; Child-chosen activities; Teacher led activities;  and Indoor and outdoor play.  (See “Building Strong Foundations, pp 16-25); Toddler schedules should be posted with pictures posted at children’s eye level and should include plenty of time for routine activities (toileting, transitioning, meals, etc.), as well as opportunities to engage in play and move about freely.  The toddler schedule should be flexible in order to meet the developmental levels of the children. (See “Building Strong Foundations”, pp 28-42, and The Program for Toddlers and Twos, pp 7-8).  
	(C)_ Includes specific guidanc_Z3JddfC3U4IL25GyR-Zq9g: Research shows that children with special needs learn best in natural environments with their peers.  Information about supporting Infants, Toddlers, and Twos with diverse needs can be found in “Building Strong Foundations,” pp 86-99.  Additionally, suggested adaptations and activity examples by developmental domains are found in: The Program for Infants: Learning Spaces 13-16; Cognitive 62-64; Communication 84-85;  Literacy 114; Gross/Fine Motor 135; Music 171; Sensory 200-202; Nature 224;  and Social 238-240; and  The Program for Toddlers and Twos: Environment pp 12-16;  Play 19-21; Learning Spaces (Young Toddlers) 32;  Learning Spaces (Older Toddlers) 44-45; Reading/Literacy 107-108; Creativity 131; Gross/Fine Motor 195-196; Sensory  225; Nature 250; and Social 277.  Examples of activities that can be easily adapted to meet children at varying levels: Infants, pp 77, 157, 217, 229, and 249; Toddlers and Twos: pp 59, 65, 90, 144, 171, 209, 221, 247, 288, and 293. 
	(B)_ Provides guidance and spe_l2xQ1He8c8sa8RrZ1ZpPOQ: Learn Every Day IT2 was designed with the idea that development in the early years varies from child to child. With that in mind, exact ages at which a child is classified as an infant or toddler are not defined. Instead, research-based milestones are provided so that the educator can determine which activities are appropriate for individual children. Materials incorporated into Learn Every Day IT2 activities are common materials found in many classrooms and in the lives of infants and toddlers. Detailed guidance can be found in “Building Strong Foundations” and throughout the activities. Foundation: Introduction p 5; Program Planning/Assessment: Infants p 12; Toddlers & Twos p 28; Assessment p 43; Families p 54 and p 79; Spec Needs p 86; DLLs p 100; Developmental Domains p 118; Cognitive Development p 147; Health/Physical Development p 161; Language p 180; Communication p 190; Social Emotional p 202.   Activity examples: Infants: pp 44, 102, 214; Toddlers & Twos: pp 72, 210, 235.
	(A)_ Includes a philosophy sta_hV*VOkTkCO9aWrioRUJghQ: Learn Every Day: The Program for Infants, Toddlers, and Twos builds upon the principles of the Chapel Hill Training-Outreach Project, the work of the North Carolina Infant and Toddler Early Learning Guidelines Task Force and Social Emotional Health as dictated from the research of the Devereux Foundation.  This approach is outlined in "Building Strong Foundations" and embedded throughout the “Program for Infants” and “Program for Toddlers and Twos”.  Explicit example samples from the articles included in the Foundations book include: Introduction p 5; Program Planning & Assessment: Infants p 12; Toddlers & Twos p 28; Assessment p 43; Family Engagement p 54 and p 79; Spec Needs p 86; DLLs p 100; Developmental Domains p 118; Cognitive Development p 147; Health/ Physical Development p 161; Language p 180; Communication p 190; Social Emotional p 202. Activity examples include: Infants: p 46, 67, 116, 124, 148, 157, and 161; Toddlers & Twos: 83, 123, 235, 267, 293, 317, 346, 357, and 381. 
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